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THE STUDENTS’ PERCEPTIONS OF USING SOCIAL MEDIA
(INSTAGRAM) AS AWRITING TOOL IN EFL CLASSROOM

Abstract. The purpose of this study is to explore and understand how students perceive social media as a
writing tool within classroom settings, with a particular focus on English language acquisition. In today's
digital age, social media platforms have become ubiquitous, influencing not only personal
communication but also educational practices. Special emphasis is placed on how these digital tools can
aid in the development of English language skills. The literature review underscores the increasing
integration of technology in education and delves into the potential benefits and challenges associated
with incorporating social media into traditional learning environments. Among the various platforms,
Instagram stands out due to its visual format and capacity to foster creativity and engagement, making it
a promising tool for enhancing English language learning. This research seeks to provide a nuanced
understanding of the advantages and limitations of using social media as a pedagogical tool, particularly
in relation to student engagement and language skill development. By gaining insights into students’
attitudes and approaches to using social media as a writing tool, this study aims to equip educators with
practical strategies for effectively integrating these platforms into language learning curricula. The
ultimate goal is to enhance the educational experience, making it more relevant to students' everyday
lives while preparing them for success in an increasingly digital world.
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Introduction. In modern educational were forced to ponder how can the already
settings, the addition of technology is trending platforms be used to make offline
prolific and is steadily reshaping the learning practices more efficient and
teaching methods and supplementing them engaging, especially  addressing the
with new and innovative ways of learning problem of writing instruction.
and interaction. Among the many other Nevertheless, while the interest in social
technologies, the social media platforms media's  integration  of  educational
had come to be known as efficient tools for environments is growing, there is a lack of
interaction, joint work, and sharing of discernment in terms of how students think
information, which have indeed reached the use of these networks as tools for
every corner of the students’ life. Social writing should be implemented.
networks fragmented the daily routine of In recent years, there have been many
billions of people and play the role of papers investigating this topic and most
communication tools, conduits to provide scholars agree that SM for writing has been
information and topics of one's interest. positively perceived by learners. The study
With Social Media everywhere, educators [3] on university students' perceptions and
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attitudes towards using Instagram in
English language writing showed that
students had high positive perceptions and
views towards using Instagram to improve
their writing skills. Additionally, the study
emphasized that most students favored
using Instagram in writing classes and were
willing to wuse it, despite potential
limitations in facilities and internet access.
This approach is also a good way to create
fun classroom situations and help students
be more creative, communicative, and
collaborative  with their peers when
engaging in writing activities on the
platform [29].

This study aims to address this gap by
conducting a comprehensive investigation,
focusing on students' understanding of the
role of social media as writing tools in
learning processes. The data will be used to
carry out qualitative research, which
combines interactive interviews of semi-
structured character and focus group
discussions, the students' viewpoints,
understanding and lived experiences of
writing on social media platforms. For this
particular case, we will be looking at social
media for writing activities for developing
English language comprehension; these
include increased engagement,
collaboration and accuracy to the negative
side of using social media while in the
university.

In addition, we will look at the
students' attitudes towards social media as a
writing tool for EFL and at what makes
social networking more or less attractive to
different students, namely their prior
experiences with social media, personal
liking, and the perceived applicability of
given social platforms. The study of the
intricate interconnection between the world-
view of students, technological affordances,
and teaching practices having as goal to
provide decision-makers with the expertise
that is required for the enhancement of the
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use of social media platforms is the purpose
of this research.

Literature review. Social Media-Based
Mobile Learning. According to El-Hussein
and Cronje [12], mobile learning occurs in
settings and venues that consider the
mobility of learners, technology, and
learning. It is wireless, in which students
employ technology and digital gadgets
made the general [15] to engage in learning
[33]. According to Barhoumi and Rossi [8],
mobile learning is seen as a novel idea that
encompasses a range of applications,
learning processes, and learning
methodologies. As mobile technology for
education is now widely wused in
international  universities  for  online
instruction, it is clear that students
depended on mobile devices (such as
smartphones and tablets) and applications
(like Facebook, Twitter, and Instagram) for
both social and educational events [21].
Given the current state of technology
advancement, social media platforms are
crucial for mobile learning across a variety
of professions. The usefulness of Facebook
and Twitter for language acquisition has
been the subject of numerous research, to
the point where the word "Twitteracy" was
created to illustrate how Twitter affects
literacy [7,9,17].

The positive aspects of social media in
language learning have been discussed in
these studies [13,30,31]; Facebook’s
capacity to foster positive relationships
between students and teachers [7,11]; the
creation of knowledge on Facebook [19];
Facebook's capacity to promote incidental
language skill acquisition [2,23]; and the
opportunities  Facebook provides for
language teachers [27].

The potential for students to learn
incorrect language productions in an online
environment [23]; additional tasks for
teachers who  must oversee the
appropriateness of language and content
[16,32]; and privacy concerns are some of
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the drawbacks of social media in language
learning. It is intended that these mobile
learning resources would increase student
motivation and effectiveness in the
classroom. Since digital gadgets have given
students a great deal of power, it is hoped
that students would use Instagram and other
SM more actively and more involved in
language  learning.  Teachers  must
contextualize their use of social media in
the classroom to fit the requirements and
learning styles of their students as well as
the predetermined [24]. Instagram is a
smartphone software that lets users take and
distribute photos and videos to their
followers [20]. It is the app with the fastest
growth currently, and people love using it
for one-minute films and creative photos
with captions. The most popular SNS,
according to Knight-McCord et al. [25], is
Instagram, which is followed by Facebook
and Snapchat. Instagram is the eighth most
popular social media platform globally,
according to eBizMBA [10], and it keeps
becoming better by adding new features.
Live video broadcasting on Instagram
Stories has been available since May 2016
and is viewable for a full day. Both internet
companies and teens find it popular.
Another feature is Momentary Messages,
which, after viewed by the recipients,
removes any sent photos or videos.

Students aged between 19 and 25
mostly use Instagram. Through text-assisted
images and videos, they can share their
ideas and emotions in a private setting on
the SNS. Most Instagram users visit the
platform every day. While there is not as
much scholarly research on Instagram as
there is on Facebook, Al-Ali [4] discovered
that the social media platform was utilized
for two writing exercises and a vacation
project in ESL lessons. The findings
demonstrated that, despite their initial lack
of enthusiasm, the students eventually came
around to the notion when they were urged
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to use their creativity to complete the
writing assignments.

English Language Learning and
Mobile Learning. The current study looks at
how students utilize Instagram for writing
in the English language. A strong grasp of
English is essential for progressing in
school and in the workplace. The four
language abilities that are typically
centralized are speaking, writing, listening,
and reading. Writing and speaking, on the
other hand, demand that students produce
language and are frequently difficult.
Reading and listening are seen as receptive
skills where students absorb information
[19]. However, according to Junco et. al.
[22], these abilities are incorporated into
language and are dependent on one another.
Digital literacy and online communication
are two more skill sets that need to be
addressed in language classrooms due to the
advancement of technology. Writing is far
more difficult, complex, and challenging to
master than speaking for English as a
Second Language (ESL) and English as a
Foreign Language (EFL) learners because it
requires them to create and organize ideas
into understandable texts in addition to
using proper handwriting, spelling, flow,
and punctuation [1,6,18,28]. For instance,
when requested to participate in writing
evaluations, a group of ESL students
experienced  writing  difficulties that
overwhelmed them [14].

Essays can be broadly classified into
four categories: explanatory, persuasive,
descriptive, and narrative. In order to
properly communicate their ideas and
convey their intentions, students must be
able to appropriately articulate their
feelings and thoughts in writing. Essay
writing demands the author's imagination to
use the right adjectives to describe people,
places, and things in an engaging way.
Having a tool to make the process easier
could lessen the difficulty of writing in a
foreign language [5]. Instagram was



The students’ perceptions of using social media (Instagram) as a writing tool in EFL classroom

selected as the writing medium for this
study in order to take use of its advantages.
Prior research has shown that the use of
technology in language classes, particularly
in higher education institutions, has a good
effect [11,13,30]. Instagram is expected to
encourage students to write in English both
formally and informally as it fosters
descriptive language as well as cultural
knowledge and competency [26].
Conclusion. In conclusion, research
into social media-based language learning
shows a changing environment where
technology and education converge to
provide innovative learning possibilities.
The literature highlights the potential of
these tools in improving language
acquisition and communication skills, from
the fundamental knowledge of mobile
learning to the complex nuances on the role
of social media platforms like Facebook,
Twitter, and Instagram. While there are
clear benefits to using social media for
language learning, such as more student
engagement and  unintentional  skill
development, it's important to be aware of
the drawbacks as well, as the possibility of
incorrect language productions and privacy

issues. Nonetheless, these platforms can be
useful tools for encouraging students'
language and cultural competency when
properly contextualized and guided by
teachers.

In particular, Instagram shows promise
as an aid for learning English since it
provides a visually stimulating environment
that encourages creativity and descriptive
language. Teachers can design dynamic
learning experiences that empower students
to effectively express themselves in
English, both formally and informally, by
utilizing Instagram'’s characteristics.

It is essential for educators to modify
their teaching strategies in order to
successfully integrate these digital tools as
technology advances. Teachers can enable
students to successfully negotiate the
challenges of language acquisition in the
digital age and prepare them for success in
both the academic and professional
domains by embracing social media-based
learning.
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OKYIIBIAAPABIH, ©AEYMETTIK JKEAIAEPAI INSTAGRAM) AFBIAIIBIH TIAI
CABATFBIHAA XXA3Y K¥PAbBI PETIHAE ITAV1AA AAHYFA KO3KAPACHI

Anpaatna. bya seprTeyaiH MaKcaThl-OKYIIIblLAapABIH afbIAIIBIH TiAiH MeHTepyre epekiie
Hasap ayJapa OTBIPBII, 94€yMETTIK >KeaAidepai CBIHBII >KarjaliblHAa >Kady KypaaAbl peTiHge
KaJall KaOBLAJaMTHIHBIH 3epTTey KoHe TyciHy. Kaszipri L[I/I(l)p/lbIK Adyipae aaeyMeTTiK Meaua
raardpopMatapsl KeH Tapaablll, )XeKe KaphIM-KaTbIHAacKa FaHa eMec, COHBIMEH KaTap 0iaiMm Oepy
ToXipubeciHe e acep eTTi. bya 1iuppasIk KypaasapAblH aFbIAIIBIH TidiH MeHTepy AaFAblaapbiH
AaMBITyFa KaJall KeMeKTecCeTiHiHe epeKllle Hasap ayJdapbliagbl. OJeOuerTepre III0AY
TeXHOAOTVSHBIH 0iaiM Oepyaeri MHTerpalVsCHIHBIH apTHII Kele KaTKaHBIH KepceTeai >KoHe
94€yMeTTiK MeAMaHbl A9CTYPAi OKy OpTajdapblHa €HIi3yAiH BIKTMMaA apTHIKIIBIABIKTaphl MeH
KUBIHABIKTAapBIH 3epTTeiigi. Op Typai naardpopmasapasiy Iiringe Instagram esiniy Busyaaast
popmarbiMeH KoHe INBIFApMAaIIBIABIK IIeH OeAceHAiAiKTi aambITyFa KabiaeTriairimen
epexiieseHei, OyA OHBI aFBIAIIBIH TiAiH YipeHy4i KeTiaaipyAiH IepclIeKTHBaAbl KypaaAblHa
aliHaaaplpaabl. bya 3eprrey oeaeyMeTTiK MeguaHbl IHejarorMkadblk —Kypaa peTiHge
naligadaHyAblH apTBHIKIIBIABIKTaphl MeH IIIeKTeyAepi Typaabl, acipece OKyIIbLAapAbIH
OeaceHAiAiri MeH TiA4iK AaFABlAapblH AaMBITyFa KaTBICTBI eI’Keli-Ter’keiiai TyciHik Oepyre
OarpiTTaafaH. OKyIIbLAapABIH 91€yMeTTiK MeAMaHBl >Ka3y Kypaadbl peTiHJe TMaiijalaHyJaFbl
Ke3KapacTapbl MeH TaCiagepi Typaasl TYCiHIK ada OTBHIPHII, OyA 3epTTey OKBITYIIBLAapABI OCHI
naarpopMasapasl Tia yiipeHy OardapaAaMadapbliHa TuiMal OipikTipyAiH IIpakTMKaABIK
CTparerusidapbIMeH >KaOJbIKTayfa OarbITTadfaH. Tynki MakcaT-OiaiM Oepy Toxipubecin
apTTBIPY, OHBI CTYAEHTTePAIH KYHAEAIKTi emipiHe calikec eTy, COHBIMeH Oipre oaapabl OapraH

caifbIH I PABIK 91eMae TaObICKa JKeTyTe AalibIHAAY.
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Tipek ce3aep: OaeyMeTTik >Keai, >Ka3y JaFaplaapbl, CTYAEHTTepAiH KaOblaAaysl,

Instagram.
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BOCITPUSITUE CTYAEHTAMU UCIIO1b30BAHUS COLIVIA AbHBIX CETEN
(INSTAGRAM) B KAUECTBE UHCTPYMEHTA IMMCbMA B KAACCE AHT AUVCKOT'O
SI3BIKA

Annorammsa. lleapio gaHHOrO MCCA€40BaHMs ABASETCA M3y4YeHNUE U IIOHMMaHUE TOTIO,
KaK CTY4€HTHl BOCIPMHMMAIOT colMalbHbIe CeTU KaK MHCTPYMEHT IIMCbMa B YCAOBMAX KJAacca,
yAeAasis 0coO0e BHUMaHMe M3YyYeHNIO aHIAUIICKOTO SI3BIKa. B CerogHsAIIHION NUQPOBYIO DIIOXY
11.1aTQOPMBI COLIMAABHBIX CETEII CTaA¥l IIOBCEMECTHBIMI, BANSL He TOABKO Ha AMYHOe OOIIIeHe,
HO I Ha o0pa3oBaTeAbHYIO MPaKTNKy. Ocoboe BHIMaHIE YAeAAETCS TOMY, KaK 9TV HU(PPOBbIe
MHCTPYMEHTHl MOIYT IIOMOYb B Pa3BUTHM HAaBBIKOB aHIAMIICKOTO s13bIKa. O630p aAmTeparypsl
IoA4depKMBaeT pacTyIIyl0 WMHTEeTpaluio TeXHOAOTMII B oOpasoBaHme M yrayOAseTcs B
IIOTeHIIMaAbHble IIPEUMYIIIeCTBa U IIPO0AeMBI, CBSI3aHHBIE C BKAIOUEHMEM COITMAAbHBIX CETeNl B
TpaAUIIMOHHYIO y4ueOHy10 cpeay. Cpeam pasamunbix naatgopm Instagram Brigeasercs
6aarogapsi cBoeMy BH3yaAbHOMY (OpMaTy U CIIOCODHOCTY CTUMYAMPOBATh TBOPYECTBO U
BOB/JEUYEHHOCTD, YTO Ae/aeT €T0 MHOTOOOeIaoIIM MHCTPYMEHTOM AAsl YAYJIIeHNs U3YIeHs
aHIAMIICKOTO s3bIKa. JaHHOe UccAeiOBaHMe CTPEeMUTCS OOeCIIeuNTh JeTalbHOe IIOHUMaHIe
HPeUMYIIEeCTB M OTPaHUYEHNI MICIIOAB30BaHMI COLIMaABHBIX CeTell B KauecTBe I1e4arorn4eckoro
MHCTPyMEHTa, OCOOEHHO B OTHOIIEHUM BOBAEYEHHOCTU CTYAEHTOB U Pa3BUTUS SI3BIKOBBIX
HaBBIKOB. lloaydas mpeacrasaeHne o0 OTHOIIEHNUN M II0AXOJaX CTYA€HTOB K MCIIOAL30BaHMIO
COLIMA/ABHBIX CETell B KauyecTBe MHCTPyMeEHTa INMChbMa, DTO MCCAeAOBaHNE HaIIpaBA€HO Ha TO,
9TOOBl BOOPYKUTH IIpeliojaBareAeil IPaKTMYECKUMMMU CTpaTervsMu  Aast 5¢$PpeKTUBHOI
MHTeTpaIuy 9TUX NAatgpopM B ydeOHBIe IPOTpaMMBI 10 U3YyYeHMIO A3bIKa. KoHeuHas 1ieap —
YAy4YILIUTh OOpa3oBaTeAbHBIN OIIBIT, CA€AaB €ro 0o/lee peAeBaHTHBIM A5 ITOBCEAHEBHON SKU3HU

CTYA€HTOB, O4AHOBPEMEHHO I'OTOB:I X K YCIIEXY BO BCe Ooaee LU/ICl)pOBOM Mmumpe.

KaoueBsie caosBa: conmadabHble CETV, HaBBIKM IIVICbMa, BOCIPpUITHE CTYyAEHTOB,

Instagram.
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